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Abstract

Over the past century, as Iranian society has transitioned from traditional to
(semi-)modern conditions, the experience of childhood has undergone profound
transformations. A key shift is the deliberate elimination of "hardship and
deprivation" from children's lives. What was an unattainable aspiration for
children of the 1970s and 1980s—especially during the Iran-Iraq war—has
become, for most Iranian children in the 2010s, a concern too trivial to notice.
The extreme deprivation of earlier generations has seemingly been replaced by
its opposite: overindulgence and comfort-seeking. Today’s parents, shaped by
those very hardships, now strive to shield their "one and only precious child" from
all suffering, difficulty, and demands for resilience. While well-intentioned, this
approach becomes an educational crisis precisely when it is regarded not merely
as understandable, but as a "desirable educational ideal. "Following a
Foucauldian spirit, this study asks: Does the systematic eradication of hardship
from childhood truly constitute a desirable end in educating future generations?
The research challenges the taken-for-granted desirability of this prevailing child-
rearing approach in contemporary Iran, reframing it not as an educational ideal
but as an "educational challenge and problem" requiring critical examination. To
this end, the study employs Huberman’s method of "transcendental and positive
critique" to interrogate the "false consciousness" that legitimizes the systematic
removal of hardship and resilience-building from children's lives.
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Extended Abstract

As Iranian society has transitioned from a traditional to a (semi-)modern state
over the past half-century, the childhood experiences of Iranian children appear
to have undergone significant transformations. One prominent and noteworthy
change is the diminishing and, in many cases, the elimination of the "experience
of hardship/deprivation and resilience" from the childhood of most contemporary
children. What was an unattainable dream for Iranian children of the 1970s and
those enduring the harsh war years of the 1980s now seems utterly trivial and
mundane for the majority of Iranian children born in the 2010s and thereafter.
However, the educational crisis begins when this particular approach and style of
child-rearing is perceived as a "desirable educational norm" rather than being
recognized as a "major educational problem and challenge." Drawing inspiration
from the philosophical thought and practice of certain philosophers, notably the
contemporary French philosopher Michel Foucault, one can pose a "Foucauldian
question": Is the effort to eliminate the "experience of deprivation and resilience"
from children's lives genuinely a "desirable goal" for their future upbringing?
Will the absence of reasonable suffering and limitations during childhood not
have long-term adverse educational effects on their adult lives?

By raising such a question, this study aims to challenge this "desirable
educational norm" prevalent in the upbringing of today's Iranian children.
Inspired by Huberman’s critical theory, it seeks to reframe this norm not as a
value or desirable objective, but as an "educational problem" viewed through a
Foucauldian lens.

Episode One: The Extreme Paradigm of "Experiencing Hardship and
Deprivation" in the Upbringing of Parents and Educators of Iran's New
Generation

Most parents and educators of the new generation of Iranian children, born in the
late 2000s and throughout the 2010s, were themselves children of the late 1970s
and the 1980s. According to oral history and the lived experiences of these
parents, their own childhoods were replete with experiences of hardship and
deprivation. The relatively large family sizes common in Iranian society at that
time, coupled with the prevailing social, economic, political, agricultural, and
cultural conditions, fostered an atmosphere of childhood where hardship and
deprivation were considered entirely normal and expected.

The school system of that era was a continuation of the broader society.
Consequently, the level of comfort and facilities in schools was not significantly
higher than that of the average family. The diverse range of today's affluent
private schools did not exist. Therefore, the large student population of that period
was exposed to various forms of hardship and deprivation throughout their
educational journey. Physical punishment and deprivation were used as
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significant educational tools in some schools, a reality reflected in the children's
and young adult literature of that time. It could be argued that the educational and
human capital of "resilience" was one of the valuable outcomes of this style of
childhood for some Iranian children and students of the 1980s.

Episode Two: The Paradigm of Eliminating the Experience of Hardship and
Deprivation from Childhood

When the generation of the late 1970s and 1980s successfully navigated the
myriad trials of hardship and deprivation, they eventually found employment,
started families, and had children of their own. This period roughly corresponds
to the late 2000s and the 2010s in Iranian society.

During this era, influenced by political, social, cultural, and particularly economic
transformations, attitudes towards childbearing and child-rearing shifted
dramatically, promoting a specific style of upbringing in Iranian society. The
slogan and approach of "fewer children, better life," prevalent in the 1990s and
early 2000s, interacted with influential economic and cultural factors to foster a
reductionist view of having children.

Alongside these significant social, political, cultural, and economic factors, and
combined with the parents' own difficult and bitter childhood memories of
deprivation and suffering, the ground was prepared for the emergence of a
paradigm focused on eliminating the experience of hardship and deprivation from
their children's lives. These parents, having endured various forms of hardship,
deprivation, and suffering themselves, fell into the trap, out of sheer benevolence,
of removing all experiences of constructive hardship and deprivation from their
children's upbringing.

Episode Three: The Paradigm of Problematizing and Reconstructing the
Place and Necessity of "Experiencing Hardship and Deprivation" in the
Childhood of Today's Iranian Children

It appears that both of the aforementioned paradigms of childhood and upbringing
possess their own strengths and weaknesses, requiring educational scrutiny from
various perspectives. As some scholars suggest, there seems to be a hidden trade-
off between these two extremes in addressing the role of "reasonable experiences
of hardship and deprivation" in childhood education. It appears that an excess of
strictness and severe deprivation of childhood joys can lead to a form of rebellion
and an intense pursuit of comfort, ultimately resulting in the elimination of all
constructive experiences of hardship and suffering from childhood. Conversely,
a deficiency in exposing children to constructive experiences of hardship and
deprivation in their upbringing can lead to vulnerabilities such as a lack of
"resilience" and an inability to tolerate failure and mistakes. This, in turn, might
trigger a rebellion against comfort and all the positive aspects of a nurturing
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childhood, making the individual prone to rejecting and avoiding these very
benefits.

Establishing a kind of balance and equilibrium between constructive experiences
of hardship and deprivation, on the one hand, and excessive comfort coupled with
the elimination of all such experiences, on the other, seems fundamentally
necessary. Therefore, redefining and identifying this point of equilibrium
represents a critical necessity for the philosophy of early childhood education in
contemporary Iranian society.
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