YAA

Sohba.tl.o, A. (2026). Th&? Concept of the Edpcated Man in the Philasaphy of

Transition from Modernity to Postmodernity: An Analysis, Ediication

Comparison, and Critical Evaluation. Philosophy of Education,

]0(]) 288-321. Biannual Peer-
’ Reviewed Journal

The Concept of the Educated Man in the Transition from Modernity to
Postmodernity: An Analysis, Comparison, and Critical Evaluation'

Ali Sohbatlo?

Abstract

This study aims to analyze, compare, and critically evaluate the concept of the
"educated man" in the transition from modernity to postmodernity. To address
the research questions, Michel Foucault's genealogical method is employed. The
findings indicate that the concept of the "educated man" and its defining
characteristics are continually redefined under the influence of the fundamental
assumptions and socio-political-cultural developments of each era. Accordingly,
from a Foucauldian genealogical perspective, the evolution of this concept has
not been a continuous and uniform process but has rather undergone fundamental
transformations in each epoch. Furthermore, the divergence in interpretations of
humanity's educative telos (purpose) and the lack of full alignment among
postmodern philosophers have led to the presentation of an "educated man" with
mutable characteristics, marked by increased complexity and ambiguity. In
contrast, modern philosophers, due to a greater convergence in their conception
of the educative telos, offered a clearer and more transparent articulation of this
concept. The overarching conclusion of this research is that the "educated man"
is a function of the prevailing social developments and the political and
educational discourses of each period, defined according to the exigencies and
socio-political conditions of its time.
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Extended Abstract

Introduction

The concept of the " Educated man " has consistently been at the center of attention for
philosophers and education specialists. The true meaning and concept of this term, along
with its characteristics and indicators, have been the subject of much debate and
discussion throughout history. Philosophers of education have always strived to provide
a clear image of the cultured human so that educational and pedagogical frameworks can
be aligned with this rich concept.

Philosophers and education experts, based on their image of educating such a person,
consider characteristics and criteria for a cultured person.

A review of the research background shows that despite extensive studies on the
"educated man", there is a clear research gap in the field of examining the concept of
"educated man" in the transition from modernity to postmodernity, along with critical
analysis, comparison, and evaluation. This lack confirms the need for a comprehensive
and in-depth study and reveals a very obvious research gap. Therefore, this issue deserves
to be researched and examined in a detailed and systematic manner.

The definition of the " Educated man " is a function of the assumptions of each historical
period; the characteristics and indicators of such an individual are deeply influenced by
the social, political, and cultural developments of their time. Inspired by Foucault's
genealogical approach, this study seeks to analyze the concept of the "educated man" in
the transition from "modernity" to "postmodernity" and to present a clear picture of this
concept in both periods. After explaining the image of the "educated man" in the modern
and postmodern periods, their comparison and critical evaluation will be
considered.Accordingly, the basic questions of this research are: What are the key
components and characteristics of the concept of "educated man" in the "modern" and
"postmodern" periods? What are the commonalities and differences between the concept
of "educated man" in the "modern" and "postmodern" periods? And what criticisms are
there of the concept of "educated man" in each of the "modern" and "postmodern"
periods?

Methodology

Given that this research aims to examine the concept of "educated man" in the modern
and postmodern periods, Foucault's genealogical method has been used to achieve this
goal.

Findings

Research Question One

(What are the key components and characteristics of the concept of "educated man" in
the modern and post-modern eras?)

A study of the evolution of the "concept of an educated man" shows that for the modern
period, it usually refers to an "intellectual person" or "rationalist."

Educational ideas in every era are often influenced by the thought and intellectual and
philosophical currents of that era; the philosophical foundations of modernism, the



characteristics and criteria of the "educated man" in the modern era have also been
influenced by this current. Therefore, in the genealogy of the "educated man", it should
not be said that its concept has evolved, but rather it should be said that in each era, a new
approach to the "educated man" has been presented and the signs and symptoms in each
era are different from other eras. Hence, there is a kind of pessimism and suspicion in the
meaning and concept of the "educated man" and his characteristics. The "educated man"
has been the "desirable person" of the modern era

Key postmodern thinkers, such as Heidegger, Nietzsche, Foucault, Rorty, and Lyotard,
have a different view of man. Based on these views, the educational ideal is also different.
This approach transforms the “educated man” into an “explorer” and “constructor”
instead of a predefined “expert” or “philosopher” who seeks to find his way and create
value in a complex and uncertain world. Thus, predicting any educational goals and,
consequently, drawing the image of the “educated man” of that society without
considering the influential elements of society will be fruitless. In other words, the
education of the “educated man” is influenced by the social, cultural, and political
conditions of each society and is portrayed under their influence. The educational
activities carried out were not purely scientific and free from political views; thus, the
concept of the "educated man" establishes a specific type of hegemonic relationship
between school officials (the pole of power and knowledge) and educators (the subjects)
Research Question Two

(What are the differences and similarities between the concept of "educated man" in the
modern and postmodern eras?)

The differences and similarities between the modern and postmodern periods in the
education of the "educated man" can be briefly explained as follows: In the modern
period, the emphasis is on rationality, science, progress, and individual self-awareness.
The modern "educated man" is a person who, by relying on collective rationality and
scientific achievements, is able to solve social problems and improve the living conditions
of himself and society. He is in search of objective and universal truth and plays an
important role in building a bright and ideal future.

However, in the postmodern period, by raising doubts about the absolute concepts of
modernity, the view of man changes. The postmodern "educated man" is a "self-creating"
and "value-creating" human being, rather than being subject to a predetermined truth or
ideal. He builds his own meaning and identity in a fluid and relative world, relying on
creativity, criticism, and intuition. The emphasis on aesthetic, spiritual, and artistic
dimensions is also more prominent in this period.Despite fundamental differences in
definition and means of achieving it, both periods consider man as an active, proactive
being with the ability to influence the world. Both seek to educate an individual who is
not merely passive, but who can take steps towards shaping his life and society by relying
on his own capabilities (whether rational and scientific, creative and intuitive). In other
words, both view man as the “architect of his own destiny,” even though their
architectural materials and designs may differ

Research Question Three

(What criticisms are there of the concept of "educated man" in each of the periods of
"modernity" and "postmodernity"?)
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The educated man of the modern era has a limited horizon and is mainly educated for the
society in which he lives; he lacks critical thinking and is educated more individually than
socially. In contrast, the educated man of the postmodern era is a global human being, has
critical thinking and is a good and useful citizen for society.

From the perspective of modern philosophers, reason is considered the fundamental
characteristic of the educated man; because through it, man is able to recognize truths. In
contrast, postmodern philosophers have also paid special attention to other
epistemological dimensions such as experience and intuition. The educated man in the
postmodern paradigm is a value-creating being who makes himself the standard and basis
of values and makes challenging old values the face of his endeavor. This is while the
modern educated man considers traditional values and chooses them as the basis and
criterion of his action. In addition, the postmodern educated man is inherently self-
governing and does not accept any external factor in his guidance. However, in modern
thought, philosophers pay attention to the influence of various elements on the guidance
and role-playing of man. From the perspective of modern thinkers, the educated man is
the product of the discourse of the time, the games and social and political forces of his
era. However, according to postmodern philosophers, the educated man has a universal
and unified nature

Conclusion

With Michel Foucault's genealogical approach, we find that the evolution of the concept
of "educated man" lacks linear and organic continuity. This concept has undergone
fundamental transformations not only in the modern and postmodern eras, but also before
these periods. "Educated man" has always seen various forms and formulations, many of
which have declined or transformed under the influence of non-discursive factors -
especially the forces of power and social requirements. The current formulation of this
concept is also the product of this historical and dynamic process
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