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Abstract

This article aims to examine three fundamental issues relevant to the field of teacher
preparation. The first centers on the contradiction between self-determination and strict
determinism. Effective teaching requires space for self-realization and professional
individuality; therefore, the crucial question is whether the current teacher education
systems enable future teachers to discover and develop their unique capabilities, or
whether these systems, instead, prioritize external standards and homogeneous criteria
over personal qualities and preferences. The second issue addresses the potential value
conflict between teachers and students. In today’s diverse classrooms, differences in
values and belief systems can hinder the formation of shared cultural and educational
experiences. Such contradictions create situations where teachers’ actions are limited by
the need to navigate between competing worldviews, making educational encounters less
predictable and more complex. The third issue explores the tension between instructional
strategies focused on persuasion versus those encouraging genuine dialogue. This raises
a fundamental question about educational practice: should teacher-student interaction aim
to persuade students to adopt designated perspectives, or should it foster open dialogue
that acknowledges and values differing viewpoints? Ultimately, these contradictions are
deeply embedded in the practice of education itself. By preparing teachers for
unpredictable and diverse contexts, teacher education must address these dilemmas,
recognizing that rigid or purely prescriptive approaches may be self-defeating and
undermine the goal of nurturing adaptable, reflective, and authentic educators.
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Extended Abstract

Teacher preparation is a persistent challenge for educational systems, particularly in
centralized structures that seek to control every aspect of students’ learning. In such
contexts, teachers act as agents for implementing national goals via centrally designed
curricula. While monopolizing teacher education may appear logical, it presents three
interrelated challenges:

1. The problem of “being a teacher” and agency

2. Conflicts between student and adult value systems

3. The nature of teacher—student interaction in indeterminate school environments
1. The Problem of “Being a Teacher”

Using the metaphor “self-as-teacher” (Lily, 2021), the paper argues that preparing the
system’s “ideal teacher” often suppresses personal identity and assumes a fixed “self.” In
reality, selfhood is dynamic, formed through interaction and evolving with experience.

This raises the question of teacher agency. Drawing on Haakonssen & Harris (2010),
the text contrasts hard determinism—seeing humans as fully constrained by external
causes—with soft determinism, which acknowledges the ability to act against impulses
through reason. Fully centralized, residential teacher education that manages all candidate
experiences risks creating what Reid called a “non-self-acting agent.”

In practice, teachers face a dilemma: they want to help students become socially and
morally integrated individuals, yet some behavioral issues seem beyond control. While
targeted interventions (e.g., individual support for disadvantaged students) can help, the
deeper question is whether the system truly believes teachers shape themselves or are
shaped entirely by external directives.

2. Conflict of Value Systems
The second challenge stems from the mismatch between the values of children and
adolescents and those of adults and official schooling. If schools teach content perceived
as irrelevant to real life, students disengage. Shunk (2011) advises aligning teaching
with real-life goals—skills like making friends, self-expression, or later-life
competencies such as driving.

Recent PISA results (OECD, 2023) show declining performance in maths, science, and
reading since 2012, suggesting not cognitive decline but a loss of trust in schooling and
a widening gap between school content and students’ aspirations. Greene (1981)
emphasized guiding learners toward desired mental states, but such states may not be
valued by students themselves.

Shunk identifies five guiding questions:

1. Can students learn the intended material?

2. Is it teachable?

3. Which methods are most effective?

4. Are these methods feasible under constraints?

5. Are school goals aligned with students’ real-life aims?

Neglecting these fuels resistance and detachment, as school experiences fail to connect
with students’ lived realities.
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3. Teacher—Student Interaction

The third issue involves what forms of interaction are possible in this value-conflicted
context. Viewing teaching as cultural enrichment (Sen, 2021), the paper notes that if
teachers and students have divergent answers to “What are schools for?” sustained
dialogue falters.

Walton’s (2007) six dialogue types—persuasion, information seeking, negotiation,
inquiry, eristic, deliberation—highlight that most school discourse is persuasion-based,
often sliding into monologue. Bereiter’s (2010) concept of knowledge building shows
that only certain dialogue types, such as inquiry, foster new knowledge. Persuasion-
centered interaction limits depth and ownership of learning.

Conclusion

The underlying difficulty in teacher preparation lies in the system’s unclear answer to
Greene’s question: What are schools for? When neither students nor institutions share a
clear vision, contradictions emerge in preparing teachers.

The three challenges are connected:

o Narrow concepts of teacher identity weaken agency.
J Misaligned value systems cause disengagement.
o Limited dialogue restricts knowledge creation.

Teacher preparation thus risks becoming an effort to train educators for uncertain,
mismatched school realities. Shunk (2011) proposes aligning curricula with students’
genuine interests and life goals as the most viable path. For many students, the central
value is life itself—experienced joyfully and directly.

Schools, and by extension teacher education, must balance delivering official
curriculum values with respecting and integrating student preferences. Only by bridging
this divide can teacher preparation equip educators to create meaningful learning in
dynamic, contested educational settings.
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